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Special Educational Needs & Disability Policy 
To be reviewed  June 2023
or sooner in the event of any legislative change or change of personnel
 SCHOOL POLICY FOR SPECIAL EDUCATIONAL NEEDS

1.POLICY STATEMENT
At Corringham CE Primary School we believe that every child has an entitlement to experience the full curriculum, whatever their ability or needs. Therefore, the needs of each individual child needs to be recognised and met by removing barriers to learning and participation, and by using a variety of approaches and differentiated teaching, all the time, in partnership with parents and other professionals.

This policy is written in line SEN Code of Practice 2014 (which takes account of the SEN provisions of the SEN and Disability Act 2001), Ofsted Section 5 Inspection Framework and the Equality Act 2010. 

OUR OBJECTIVES

· To identify children with special educational needs and disabilities (SEND) and ensure that their needs are met.

· To ensure that children with SEN and disabilities have the opportunity to join in with all activities on offer in school.

· To ensure that all pupils make the best possible progress, academically, socially and emotionally. 

· To ensure parents are informed of their child’s special need and that there is effective communication between parents and school.

· To ensure that learners express their views and are involved in decisions which affect their education.

· To promote effective partnership and involve outside agencies when appropriate.

2.DEFINITION OF SPECIAL EDUCATIONAL NEEDS AND DISABILITY
The Special Educational Needs and Disability Code of Practice (0-25 years) 2015 states that: ‘A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for him or her. A child of compulsory school age has a learning difficulty or disability if he or she: has a significantly greater difficulty in learning than the majority of others of the same age;
         or
has a disability which prevents or hinders him or her from making use of educational facilities of a kind generally provided for others of the same age in mainstream schools or post 16 institutions’. 

‘A child under compulsory school age has SEN if he or she is likely to fall within the definition above when they reach compulsory schools age or would do so if special educational provision was not made for them’.            (Section 1:  xiii; xiv)

Many children and young people who have SEN may have a disability under the Equality Act 2010 – that is ‘… a physical or mental impairment which has a long term and substantial adverse effect on their ability to carry out normal day to day activities’. This definition provides a relatively low threshold and includes more children than many realise:  ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’.  (Section 1: xviii)  

This definition includes children and young people with long term medical conditions such as asthma, diabetes, epilepsy and cancer. Children and young people with such conditions do not necessarily have SEN, but where a child requires special educational provision over and above the adjustments, aids and services required by the Equality Act 2010, they will additionally be covered by the SEND definition.  In addition, we are required to also have regard to statutory guidance regarding supporting pupils with medical conditions (DfE 2015)

3.ROLES AND RESPONSIBILITIES
The Special Educational Needs and Disabilities Co-ordinator (SENDCO)
In line with the SEN Code of Practice 2015 and the mandatory standards indentified within National SENCO Award training, the SENCO has ‘an important role to play with the head teacher and the governing body in determining the strategic development of SEN policy and provision’ (6:87) They will be most effective if they are part of the school leadership team.

The Special Educational Needs Co-ordinator (SENDCO) is Mrs Anja Jones. 
The SENCO is responsible for:
· overseeing the day-to-day operation of the school’s SEN policy
· co-ordinating provision for children with SEN from Early Years (Reception) up to our Year 6 class

•    liaising with the relevant Designated persons where a looked after pupil has SEN
· advising on the graduated approach to providing SEN support
· advising on the school’s delegated budget and other resources to meet pupils’


needs effectively
· overseeing all staff update Provision Maps and that intervention identified or requested for pupils is carried out

·  liaising with parents of pupils with SEN
· liaising with other early years providers, other schools, educational psychologists, health and social care professionals, and independent or voluntary bodies
· being a key point of contact with external agencies, especially the local authority and its support services
· liaising with potential next providers of education to ensure a pupil and their parents are informed about options and a smooth transition is planned
· working with the Headteacher and school governors to ensure that the school meets its responsibilities under the Equality Act (2010) with regard to reasonable adjustments and access arrangements
· ensuring that the school keeps the records of all pupils with SEN up to date on our recording system

· checking all records are up to date on the shared drive where there is a class folder containing individual pupil files with electronic copies of all IEP’s and reviews. 

(Code of Practice 2014 pg 97)

Class teachers are responsible for:
· Teachers are responsible and accountable for the progress and development of the pupils in their class, including where pupils access support from teaching assistants or specialist staff. 
· High quality teaching, differentiated for individual pupils, is the first step in responding to pupils who have or may have SEN. 
· Identifying pupils who require extra support in class, raising initial concerns and consulting the SENCO for advice and support
· Differentiating activities for all pupils, including greater depth or below expected children 
· Writing and/or contributing to individual learning plans and implementing targets in class
· Taking action to remove barriers to learning and put effective special educational provision in place. This SEN support should take the form of a four-part cycle (Assess, Plan, Do, Review) through which earlier decisions and actions are revisited, refined and revised with a growing understanding of the pupil’s needs and of what supports the pupil in making good progress and securing good outcomes. This is known as the graduated approach.
· Managing teaching assistants in their classrooms on a day to day basis
· Regularly meeting with parents to update them on their child’s progress and any changes to support or progress
· Meet, where appropriate, with Outside Agencies
· Carrying out their duties, adapting curriculum and curriculum experiences (trips and other special activities e.g. sports day, theme weeks or baking) for disabled pupils under their care in order that they may have equal access to the school’s life
· Each class has an SEN Folder on our S drive. This contains a section for each child, Individual Pupil Profiles, copies of outside agencies reports and letters from specialists or other professionals for each child on the register. The SENCO will upload this information to the drive and to CPOMs and alert staff to this as necessary.
· Completing a termly Provision Map which shows any intervention or provision, whether group work or individual work. This will be monitored by the SENCo.
Teaching assistants will support the teacher and pupil by:

· Working closely with the class teacher to support learning and remove barriers

· Implementing an individual or group of pupils’ access to and progress in the curriculum 

· Implementing activities designed to achieve targets, remove barriers and close the gap 

· Encouraging and promoting pupil independence 

· Regularly liaising with teachers and the SENCO, giving feedback and suggesting development 

· Working with individual or groups of pupils (e.g. Precision Teaching or Lego Therapy) 

· Carrying out specific booster teaching programmes (e.g. Wolf Hill) 

· Helping to prepare resources and adapting materials 

· Attending planning and review meetings as appropriate 

· Meet regularly with the SENCO to discuss concerns about any pupils 

· Carrying out their duties for disabled pupils under their care 

· Attend appropriate training programmes where necessary
The Governing Body will ensure that:

· The SEND policy is implemented fully
· A summary of the SEND policy is included in the annual parent/ governor report
· The success of the SEND policy is reported in each Headteacher report 
· Ensure that a governor with responsibility for SEND is appointed. The named SEND governor for Corringham CE Primary School is Mrs Elaine Fillingham.
· They audit the provision of SEN and meet regularly with the SENDCo. 
The Governing Body believes that the admissions criteria should not discriminate against learners with SEND and has due regard for the practice advocated in the Code of Practice, in that ‘where a child or young person has SEN but does not have an EHC plan they must be educated in a mainstream setting except in specific circumstances (see Code of Practice for more information). The School Admissions Code of Practice requires children and young people with SEN to be treated fairly. 

Admissions authorities: 

• must consider applications from parents of children who have SEN but do not have an EHC plan on the basis of the school’s published admissions criteria as part of normal admissions procedures 

• must not refuse to admit a child who has SEN but does not have an EHC plan because they do not feel able to cater for those needs 

• must not refuse to admit a child on the grounds that they do not have an EHC plan 

(Code of Practice, July 2014 1:27)
The head teacher is responsible for
· monitoring and evaluating the progress of all pupils and for making strategic decisions which will maximise their opportunity to learn
· The head teacher and the governing body will delegate the day to day implementation of this policy to the Special Educational Needs Coordinator (SENCO)
· The head teacher will be informed of the progress of all vulnerable learners and any issues with regard to the school’s provision in this regard through;
· analysis of the whole-school pupil progress tracking system
· maintenance and analysis of a whole-school provision map for vulnerable learners as supplied by the SENCO
· pupil progress meetings with the SENCO and individual teachers
· regular meetings with the SENCO
· discussions and consultations with pupils and parents where appropriate
4. IDENTIFICATION
Teaching SEND learners is a whole-school responsibility and Corringham school endeavours to be proactive in removing barriers and putting effective provision in place. When learners are identified as having SEND, the school will intervene through providing SEND support which falls in line with the Code of Practice methodology of assess, plan, do, review. This is also known as the graduated approach. 

Where a child is identified as not making progress, in spite of quality first differentiated teaching, he/she is raised as an initial concern with the SENCO. These concerns are shared with parents and an immediate plan of action is agreed.

Less than expected progress can be characterised by progress which:

· is significantly slower than their peers from the same baseline

· fails to match or better the child’s previous rate of progress

· fails to close the attainment gap between the child and their peers

The school will use appropriate screening and assessment tools, and ascertain student progress through:

· Evidence obtained by teacher observation/ assessment

· Performance during a key stage judged against year group statements

· Standardised screening or assessment tools
· Records from feeder schools

· Information from parents

· Pupil files

There are four distinct categories of SEND need identified within the Code of Practice 2014:

· Communication and Interaction
· Cognition and Learning
· Social, emotional and mental health
· Physical and sensory
The school will consider each learner holistically so that all their needs can be identified effectively. 

This is in line with the local authority document ‘Criteria of support for children and young people with special educational needs and disabilities (SEND) 0-25 years’. (August 2014) – Appendix 1
The main methods of provision made by the school to support children identified as having SEND are:

· Teaching within mixed ability groups. Early intervention is encouraged for learners who need further consolidation or support prior to placement on the SEND ‘register’.

· Learners identified as having SEND may receive extra support from a teaching assistant, in a group or as an individual. If an individual learner receives one-to-one support through EHCP provision, there may be occasions when that child is helped through group support as part of his/her learning programme.

· Where a learner’s needs require more than the normal differentiation planned and delivered in class, an IEP will be drawn up, which sets out individual targets for the child in identified areas of the curriculum. 

· IEPs work by identifying a learner’s strengths and their next steps. Teachers ensure that they set SMART targets aimed at small, achievable steps built in to ensure success. 

· Arrangements are made for learners taking statutory tests; this provision will be in line with government assessment policy.

5.INDIVIDUAL EDUCATION PLANS (IEPs)


IEPs form a detailed record of progression and continual evaluation of a child’s needs.

Strategies for improving learners’ progress will be recorded in an IEP (Individual Education Plan) for all learners receiving SEN support at Wvae 2 or who have an Education, Health Care Plan. These should contain information on:

· Current strengths

· Desired outcomes written into short-term targets

· Teaching strategies

· Date for review

· Success and/or exit criteria

· The outcomes recorded at review

The IEP will record only that which is different from or additional to the normal differentiated curriculum, and will concentrate on three or four individual targets that closely match the student’s needs. The IEPs will be discussed with the student and the parent.

IEPs will be reviewed three times a year. Parents’ views on their child’s progress will actively be sought. Wherever possible or appropriate the school will involve learners in this process.

6. RESOURCES
We have built up a bank of resources for SEN. These are distributed between the 4 classrooms according to the needs in each class. Resources are easily transferable between classes and can be used by all pupils, not just those on the SEN register. 

Teachers use resources creatively and this means that equipment not bought specifically for use by SEN pupils e.g. counting bears, can and are used on a regular basis to support SEN pupils.

There is a SEN budget for resources which are not readily available at school but are required to cater for a child’s particular need. Teachers seek advice from the SENCo, Head Teacher and external agencies about which resources would best suit a child’s need before purchasing.    

7. WORKING WITH OTHER SCHOOLS
The SENCO will liaise with Nursery Schools concerning the transfer of children to make their transition as smooth as possible.

The SENCO will liaise with the local secondary school in matters concerning the transfer of year 6 SEN children from Key Stage 2 to Key Stage 3.  It is hoped that these meetings will help the transition be smooth, and, in some cases, less traumatic for these children.

8. EDUCATION, HEALTH AND CARE PLANS (taken from Code of Practice July 2014, Chapter 9)

The majority of children and young people with SEN or disabilities will have their needs met within local mainstream early years settings, schools or colleges (as set out in the information on identification and support in Section 5). Some children and young people may require an EHC needs assessment in order for the local authority to decide whether it is necessary for it to make provision in accordance with an EHC plan. (Code of Practice, 9.1)

An EHC Plan will normally be provided where, after an EHC needs assessment, the local authority considers the child requires provision beyond what the school can offer. However, the school recognises that a request for an EHC Assessment does not inevitably lead to an EHC Plan. 

EHC needs assessments can be requested by the education setting but also by the child’s parents and the young person themselves if they are over 16 but under 25 years of age. In the case of the education setting requesting an assessment, then it should be done so with the knowledge and agreement of the child’s parents or the young person. 

Once a request has been made the following specific requirements apply: 

· Local authorities must give their decision in response to any request for an EHC needs assessment within a maximum of 6 weeks from when the request was received or the point at which a child or young person was brought to the local authority’s attention 

· When local authorities request information as part of the EHC needs assessment process, those supplying the information must respond in a timely manner and within a maximum of 6 weeks from the date of the request 

· If a local authority decides, following an EHC needs assessment, not to issue an EHC plan, it must inform the child’s parent or young person within a maximum of 16 weeks from the request for a EHC needs assessment, and 

· The child’s parent or the young person must be given 15 calendar days to consider and provide views on a draft EHC plan and ask for a particular school or other institution to be named in it 

A flow chart of this process has been included – Appendix 2.

EHC plans must be reviewed by the local authority as a minimum every 12 months. Reviews must focus on the child or young person’s progress towards achieving the outcomes specified in the EHC plan. The review must also consider whether these outcomes and supporting targets remain appropriate. 

Reviews must be undertaken in partnership with; 

· the child and 

· their parent 

· the relevant teacher

· the SENDCo

· any other person deemed appropriate 

The aim of the review will be to;

• gather and assess information so that it can be used by the school to support the child’s progress and their access to teaching and learning 

• review the special educational provision made for the child to ensure it is being effective in ensuring access to teaching and learning and good progress 

• review the health and social care provision made for the child and its effectiveness in ensuring good progress towards outcomes (if appropriate)

• consider the continuing appropriateness of the EHC plan in the light of the child’s progress during the previous year or changed circumstances and whether changes are required including any changes to outcomes, enhanced provision, change of educational establishment or whether the EHC plan should be discontinued 

• set new targets for the coming year and where appropriate, agree new outcomes 

• review any interim targets set by the school 

The SENDCO will write a report of the annual review meeting and send it, with any supporting documentation, to the LA. The school recognises the responsibility of the LA in deciding whether to maintain, amend, or cease a Statement of SEND.

9. PARTNERSHIP WITH PARENTS
Corringham Church of England Primary School firmly believes in developing a strong partnership with parents and that this will enable children and young people with SEND to achieve their potential. The school recognises that parents have a unique overview of the child’s needs and how best to support them, and that this gives them a key role in the partnership.

The school considers parents of SEND learners as valued partners in the process. Depending on age and appropriateness, SEND learners will also be encouraged to participate in the decision making processes affecting them.

The school will make available, to parents of learners with SEND, details of the parent partnership service available through the LA. Other useful links for parents are;

Family Services Directory 
http://search3.openobjects.com/kb5/lincs/fsd/home.page
Lincolnshire’s Local Offer
http://search3.openobjects.com/kb5/lincs/fsd/localoffer.page?familychannel=2
Corringham CE Primary School SEND Offer 
http://www.corringham.lincs.sch.uk/sen-d-information/
10. LINKS WITH EXTERNAL AGENCIES AND ORGANISATIONS
The school recognises the important contribution that external support services make in assisting to identify, assess, and provide for, SEND learners. When it is considered necessary, colleagues from the following support services will be involved with SEND learners:

· Educational Psychologists

· Specialist Teaching Service (formerly Learning Support Service)

· Medical officers

· Speech therapists

· Physiotherapists

· Occupational Therapists

· Hearing impairment services

· Visual impairment services

· Social Communication Outreach Team (formerly Autism Outreach)

· LTLC Pathways (formerly Emotional and Behavioural Support Service)

· School Nurse

· Educational Welfare

Appendices

Appendix 1 – Lincolnshire County Council ‘Criteria of support for children and young people with special educational needs and disabilities (SEND) 0-25 years’. (August 2014)

Appendix 2 – Flow Chart of EHC needs assessment process

Appendix 1 – Lincolnshire County Council ‘Criteria of support for children and young people with special educational needs and disabilities (SEND) 0-25 years’. (August 2014)

http://www.lincolnshire.gov.uk/parents/support-and-aspiration/sen-and-d-reforms/criteria-of-support-for-children-and-young-people-with-(send)-0-25-years/123013.article
Appendix 2 – Flow Chart of EHC needs assessment process

Statutory timescales for EHC needs assessment and EHC plan development
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